
[bookmark: _Toc400361362][bookmark: _Toc443397153][bookmark: _Toc357771638][bookmark: _Toc346793416][bookmark: _Toc328122777][bookmark: _Toc338167830][bookmark: _Toc361136403][bookmark: _Toc364235708][bookmark: _Toc364235752][bookmark: _Toc364235834][bookmark: _Toc364840099][bookmark: _Toc364864309][bookmark: _Toc400361364][bookmark: _Toc443397154]Mary Dean’s C of E Primary School and Nursery Pupil premium strategy statement 

This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	249

	Proportion (%) of pupil premium eligible pupils
	19.3% (48 children)

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025/26 – 2028/29

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	December 2026

	Statement authorised by
	Lesa Garside/Claire Fegan

	Pupil premium lead
	Lesa Garside

	Governor / Trustee lead
	Carolyn Bromfield


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£78 784

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£78 784


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our intention is that all pupils, irrespective of their background or the challenges they face flourish during their time at Mary Dean’s C of E Primary School. Our Christian vision of ‘Live Life to the Full’ is at the heart of our school and encompasses academic progress and attainment as well as enabling our children to develop into young citizens who are well rounded, confident and compassionate. 
The focus of our pupil premium strategy is to support disadvantaged pupils to flourish in all its forms. Our approach will be responsive to common challenges and individual needs taken from our collective evidence and knowledge of our pupils. We will adopt a whole school approach in which all staff take responsibility for the outcomes for pupils with a disadvantaged background and which raise expectations of what they can achieve. 
The heart of our approach is high quality teaching with a focus on areas which disadvantage pupils require the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit all pupils in our school. 
Our strategy also provides support in tackling the most significant barrier to success at school, including attendance, behaviour and social and emotional and mental health support. 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Speech, Language, Communication & Oracy
Assessment and observations show many pupils have underdeveloped on-entry language skills. Many pupils do not have the comprehension skills to understand instructions or questions and find it hard to respond. Speaking and listening skills, acquisition and application of vocabulary and breadth of opportunities to talk are key areas to develop. 

	2
	Social, Emotional and Mental Health (SEMH)
SEMH support for children and families remains a significant issue with teacher referrals and parent’s requests for help. This is a similar picture to that seen nationally. Some pupils have significant behavioural difficulties which can affect the progress they make in school

	3
	Low Academic Attainment. 
Outcomes in KS2 were significantly lower than national averages in 2024/25. Only 15% of children in Year 6 who are Pupil Premium attained the expected standard in RWM. This is mirrored lower down the school where the combined RWM for all year groups was significantly lower than national averages

	4
	Writing
Writing outcomes across the school are significantly lower than national averages. 46% of PP children achieved EXS at the end of KS2. Children are missing basics. This outcome is mirrored across other year groups in the school. 

	5
	Mathematics
Maths outcomes at the end of KS2 for Pupil Premium pupils were just 31% attained the expected standard. Again, this is mirrored in other year groups throughout the school. Many children have significant gaps in learning. 

	[bookmark: _Toc443397160]5
	Attendance
The school’s attendance at October half term was 95.1% with 91% attendance for pupils who are Pupil Premium. Attendance monitoring must focus on those children who are vulnerable or have a disadvantaged background


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Speech, Language, Communication & Oracy
Pupils to be able to communicate clearly to express needs, wants and emotions with appropriate vocabulary

To develop confident emotional literacy
	By the end of July 2026
· Children with a disadvantaged or vulnerable background will achieve the ELG for the speaking and listening strand
· Progress gaps identified through language link will be reduced
· Pupils make needs known and choose suitable vocuabulary to be precise
· Children’s behaviour will demonstrate a better ability to manage themselves emotionally

	Social, Emotional and Mental Health (SEMH)
Social and emotional health needs of all children will be met successfully
Additional targeted intervention will support learners to develop strategies for independenc and resilience to challenges
All learners, including those with a disadvantaged and vulnerable background to be confident and successful in all aspects of school life
	· SEMH needs to be identified early and addressed by expert in-house intervention
· Children will be able to seek support for their needs within school
· Families signposted to other needs as appropriate
· Children with SEMH needs beyond the school provision will be accessing appropriate learning and support i.e. AP
· Pupils have a readiness to learn with improved progress and achievement from starting points

	Attainment and Progress Outcomes for KS2 Pupils
Attainment and progress gaps between those learners with a disadvantaged background and their non- disadvantaged peers will close
Ensure that pupils with a disadvantaged or vulnerable background with additional barriers to learning have their individual needs addressed so they make at least expected progress from their starting points in reading, writing and maths. 
	· End of Key stage 2 results will show a smaller gap between PP and Non- PP children 
· End of Key stage 2 results will close the gap with National averages for PP children 
· All leaders, school and subject leads routinely gather and analyse information and share data to ensure interventions are effective
· Termly pupil progress meetings will enable leaders and class teachers to systematically identify children in need of additional or further interventions particularly for SEND or safeguarding. 

	Writing
Attainment and progress gaps between those learners with a disadvantaged background and their non-disadvantaged peers will closes 

Ensure that those pupils who are vulnerable or with a disadvantaged background with additional barriers to learning have their individual needs addressed so they make at least expected progress from their starting points in Writing
	· End of year outcomes will show that the gap between PP and non-pp learners has closed
· Monitoring of data for PP and non-pp children for early identification and intervention. 


	Maths 
Attainment and progress gaps between those learners with a disadvantaged background and their non-disadvantaged peers will closes 

Ensure that those pupils who are vulnerable or with a disadvantaged background with additional barriers to learning have their individual needs addressed so they make at least expected progress from their starting points in Maths. 
	· End of year outcomes will show that the gap between PP and non-pp learners has closed
· Monitoring of data for PP and non-pp children for early identification and intervention. 


	Attendance
Ensure that pupils from vulnerable groups or with a disadvantaged background are in school regularly and punctually

Ensure that those pupils whose attendance is affected by additional barriers to learning or needs have those needs identified and addressed to improve their attendance
	· Monitoring of pupils who are vulnerable or with a disadvantaged background to support access to school
· School attendance for PP children will increase and the gap between PP and non-PP children’s attendance will close. 




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £50 164
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Professional development to support the implementation of evidence based approaches

Continuous Professional Development (CPD) in 
· Pedagogy
· Writing
· Maths
· Reading/Oracy
· Assessment
	Metacognition and Self-Regulated Learning | EEF 

To excel in literacy, pupils need high quality teaching and extensive opportunities to practice reading and writing (EEF – Improving Literacy in KS2 Guidance Report)
EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf

For all students to become mathematically proficient, major changes must be made in mathematics instruction, instructional materials, assessments, teacher education, and the broader educational system. (Helping children learn Mathematics, National Research Council)
	1, 3, 4, 5

	Mentoring and Coaching for teachers

Begin to see a development in pedagogical practice
	Metacognition and Self-Regulated Learning | EEF 

Staff are able to plan and teach using appropriate pedagogical strategies. 

‘High-quality teaching is the most powerful lever we have to improve pupil learning. To make sure all pupils have access to excellent teaching’

	1, 2, 3,4,5

	Family support advisor to work closely with vulnerable families
	EEF_Parental_Engagement_Guidance_Report.pdf
This recognises the impact that can be made by working closely with key families to support their children effectively in school. 
	2, 6

	Senior Staff to gather and analyse information and share data to ensure that interventions are effective
	‘Leaders will define clear implementation outcomes, monitor them using robus and pragmatic measures’
(EEF’s A Model for School Environment and Leadership’ outlines the impact effective leadership can have on a range of factors including student outcomes.)
	



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 12 340
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Targeted interventions to support language development by trained teaching assistants

Subscription to Language Link
	Speech, language and communication are critical areas of development for children. They play a vital role throughout our lives, helping us to understand what is going on around us, communicate our basic needs and feelings, hold conversations, think and learn, develop relationships, solve problems and more. They also support many other aspects of development including cognitive, social and literacy development
EEF | Communication and Language
	1

	Targete interventions and resources to meet the specific needs of disadvantaged pupils with SEND in SEMH
	SEMH identified as a high need on the SEND lens. 
Addressing Social, Emotional and Mental health needs in educational setting offers a range of benefits, including improved academic achievement, a positive learning environment, enhanced emotional regulation, increased resilience, improved social skills, reduced behavioural issues, better mental health outcomes, increased school engagement, decreased absenteeism, enhance teacher wellbeing, and long-term success for students in both academics and personal development

Nurtureuk, 2023
	2

	Teaching assistant deployment and interventions to support high-quality provision within the classroom or deliver structured interventions
	The high impact of the deployment of teaching assistants to support pupils in intervention work. The positive effects have been found instudies where teaching assistants deliver high-quality structured interventions, which deliver short sessions, over a finite period and link learning to classroom teaching. 

Teaching Assistant Interventions | EEF
	1, 2, 3, 4, 5

	Subscriptions to Programmes – TTRS, Magma Maths, LBQs, Literacy Shed, Essentials English. 
	Interventions can be an incredibly beneficial aspect of school life. 
Using a structured intervention, teachers can swiftly close progress or attainment gaps in a key area. They can also see the demonstrable impact of their practice and share it with the child or their parents or carers 
Highspeed Training – Effective Interventions in Education
	2, 3, 4, 5



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £16 280
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Dedicated member of staff to work with and manage SEMH issues 

Supporting attendance

SENDCO/FSA coffee mornings

SEMH Role – Lego Therapy Interventions

FSA employed to work with families
	Dedicated person enables a timetable of support tailored to individuals and groups

Children who require support and identified and allocated time in order that their learning may remain uninterrupted

Staff learn new techniques to effectively support children with SEMH needs

Families who require support are identified and safeguarding requirements are met
	2, 6

	Schools wider curriculum offer (includes trips, visitors and enterprise etc) to promote high aspirations amongst disadvantaged and vulnerable pupils – supports attendance offer
	Focus on improvements ina  range of non-cognitive outcomes, such as teamwork, social responsibility and aspirations. Some disadvantaged pupils do not currently access additional activities outside of school hours

Children’s University EEF
	1, 2, 6

	After-school and lunchtime clubs are available for all pupils including disadvantaged and vulnerable pupils to support SEMH as well as physical health and general wellbeing. 
Wrap around care including breakfast and after school club. Frequent users of breakfast club funded
	To provide stimulating environment and activities of develop additional personal and social skills. Research shows that this is more likely to have an impact on attainment than additional time based solely in academic focus. This is designed to improve attendance and greater engagement and aspiration. 
Extending school time | EEF
	1, 2, 6

	Attendance team to gather and analyse information about pupil attendance. Explore the correlation of low academic success with absence, especially from those who are vulnerable or from disadvantaged backgrounds. 
	Absences from school can have negative effects on a child’s education, including the loss of teacher-led lessons, peer interactions and, ultimately academic achievement. (The long term consequences of early school absences for educational attainment and labour market outcomes)
	6



Total budgeted cost: £ 78 748
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Speech, Language, Communication and Oracy
100% of PP children in EYFS attained the ELG in 2024/25. There has been an increased focus through out the school on vocabulary and language, this needs to be further embedded to have impact. Language link has been used to identify gaps and deliver targeted interventions. 
Social, Emotional and Mental Health (SEMH)
Previous leadership identified that behaviour was an issue in the school and revisited the policy, however there was a lack of consistency in application which has not supported the SEMH needs of children. New leaders need to apply a consistent behaviour policy which ensures that conditions in the school allow all children to learn. Families and children have been supported by the new SENDCO and FSW, however this needs further embedding to have impact. 
Attainment and Progress Outcomes for KS2 
Combined outcomes for KS2 (RWM) were 15% for Pupil Premium Children compared to 27% overall. Both outcomes are too low and need significant rapid improvement. 
Phonics and Reading
With support from Ilsham English Hub, the implementation of Little Wandle Phonics with fidelity to the scheme has ensured that children get a strong start in Reading. 83% of pupils overall attained the phonic standard. There were no PP children in this year group. At the end of KS2, 54% of disadvantaged children achieved the expected standard compared to 57% overall. This was significantly different to the national average of 75%
Maths
At the end of KS2, 31% of PP children achieved the expected standard compared to 46% overall. Both of these results are significantly lower than the national average of 74% and need significant, rapid improvement. 
18.9 was the average overall score for the MTC. PP children scored an average of 17.5. Both significantly below the national average of 20.6
Attendance
Overall school attendance for 24/25 was 94.6%, slightly below the national average of 94.8. However there was a significant gap between this and PP children’s attendance at 90.7%. This figure, 90.7% is also significantly below the national average of 92.2%. The new leadership team need to drill down to individuals to identify and overcome barriers at a personalised level. 
Summary and Next Steps.
The previous PP plan led to some important improvements in provision, but the outcomes for PP children were not strong enough. Under new leadership, Leaders need to ensure that there is closer monitoring of the progress and attainment of PP pupils at Mary Dean’s, as well as other forms of qualitative data that capture their improved well being and engagement in school life. 
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